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Abstract 
This is a textbook review of Scraps. It begins with a description of the 
textbook and the classes in which I have used this book. Next is a short 
description of Asia University’s Freshman English (FE) Goals and 
Objectives, which is followed by examples of how the textbook does and 
does not achieve these FE Goals and Objectives. I then give some examples 
of how I have used it in the classroom. The review ends with rationale for 
use in other instructors’ classes. In my view, Scraps is a great book for Asia 
University’s FE English classes because it facilitates pair and group work, 
prepares students for real-life conversations about life and culture, offers 
teachers a broader understanding of students’ lives, and best of all, gives 
students a tangible project that they can look back on and remember. 
 Keywords: Scraps, FE Goals and Objectives, English Communication 
Skills, Motivational Project 
Scraps Introduction and Content 
 Scraps, written by Brian Cullen and Sarah Mulvey and published by 
Perceptia Press in 2011, is a textbook designed specifically for the Japanese 
English language learner. The content of the book aims to expand students’ 
view of the world, and to focus on language that they can use to talk about 
their own lives. The topics covered in the book are Hometown, Music, 
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Books, Family, Travel, School, Food, and Friends. Each unit has the same 
format, making it easy to give instruction after the students have become 
familiar with the text.  
 Each unit in the book consists of the following activities in sequential 
order: (a) brainstorming about the topic, (b) identifying example pictures or 
mementos (referred to as scraps in the rest of this paper)as a pre-listening 
activity, (c) listening to a presentation about the scraps and answering 
comprehension questions, (d) reading an interview conversation that 
students can practice and study, (e) speaking and listening in a group grid 
activity in which students answer and ask the questions from the interview 
as well as two more questions that students must generate themselves, (f) 
studying new and unknown vocabulary, (g) reviewing ideas for possible 
scraps and common phrases to help students talk about their scraps, (h) 
participating in group presentations, (i) completing a reading activity, and (j) 
completing a crossword puzzle, which uses questions and sentences to recap 
and reinforce the vocabulary. 
 All of the above activities prepare the students to present a page or 
two of their own scraps, pictures and mementos, which help them to talk 
about the topic. At the end of the year, students will have a complete 
scrapbook to look back on and remember.  
Freshman English Class Description 
 Scraps was used in Freshman English classes that on average 
consisted of approximately 20-25 students,70% being males and 30% being 
females. I used Scraps as the primary book with three of my Freshman 
English (FE) classes: Law 8, 5th-Day Business 3, and Economics 5. I used it 
as a secondary book in conjunction with a TOEIC book for my Multicultural 
Communications (MC) 3 Freshman English class. All are intermediate 
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classes. The Business, Economics, and Law class students scored 80 to 94 
points on the 2012 Freshman English Placement Exam, and the MC class 
students ranged from 300 to340 on their initial TOEIC Test.  
Asia University Freshman English Goals and Objectives 
 Asia University’s Freshman English (FE) class is an integrated, topic-
based EFL course with emphasis placed on speaking and listening. 
According to the course description published on the Asia University Center 
for English Language Education (CELE) website, “the primary course goal 
is developing students’ English conversation ability (“Curriculum,” 2006)”. 
The goals for FE are as follows:  
Goal 1) students will develop skills to adapt to FE classroom culture; 
Goal 2) students will improve their English Communication skills (through 
speaking, listening, reading and writing); Goal 3) students will improve their 
abilities to interact with people from other cultures; Goal 4) students will 
develop skills to express critical thinking in English.  
 Scraps achieves several of the goals and objectives outlined in the FE 
Course Description. Reviewing 50 of the objectives established for these 
goals, Scraps completely achieves 30 of these, partially achieves 10, and 
does not achieve 10.  
 The following are two examples of how Scraps completely achieves 
Asia University’s FE Goals and Objectives. Each Goal is broken up into 
Knowledge and Skills objectives and Attitude and Awareness Objectives, 
which I explain with more detail below. I have included two favorable 
examples and one unfavorable example to give a more complete review of 
the book as related to the goals and objectives of Asia University’s 
Freshman English classes.  
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  FE Goal 1, developing students’ skills to adapt to the FE classroom, 
includes the Knowledge and Skills Objective of being able to ask follow-up 
questions for clarification and comprehension. The Attitude and Awareness 
Objectives include being able to feel comfortable working in pairs and 
groups, and being aware that they can learn from their classmates. Scraps 
successfully achieves these objectives. For example, when students are in 
groups talking about their lives or Scraps’ page, other students are 
constantly asking for clarification because they have a true interest in the 
presenter’s life.  Scraps’ activities regularly have students working in pairs 
and groups. In groups, students listen and are certainly aware that they can 
learn from their classmates. Every student has a different story to tell; the 
students in my class know this and listen attentively and with interest.  
 FE Goal 2, improving students’ English communication skills, 
includes the Knowledge and Skills Objective of being able to use newly 
learned vocabulary in original sentences when speaking. Students learn the 
vocabulary from the unit, look up vocabulary that is relevant to their lives, 
and then use it in the group speaking activities and the Scraps’ presentation.  
 FE Goal 3, improving the ability to interact with people from other 
cultures, includes the Knowledge and Skills Objectives which ask that 
students be able to perform small talk, and be able to describe aspects of 
their lives. The vocabulary section assists students in answering interview 
questions, and it provides useful words for small talk and discussing their 
own lives and culture in English. In the future, when students interact with 
English speakers from other cultures, they will have had that cultural 
conversation practice and thus have more confidence in the interaction. The 
Attitude and Awareness Objectives ask that the students become aware of 
cultural similarities and differences. Each unit begins with information from 
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an authentic English speaker, from a different country. This speaker shares 
cultural information such as unique experiences, places, types of food and 
other things about his or her country. Not only do these speakers offer 
cultural information, but they also provide a variety of English accents, 
which is beneficial for students who will have future interactions with 
English speakers people from other cultures. 
 The objectives that the book does not achieve are related to writing, 
and the pronunciation and stress of words. In regard to writing, students 
write information for the pictures that they present, and they take notes while 
other students are presenting; however, Scraps does not include instruction 
on how to write paragraphs, personal letters or how to write multiple 
paragraph compositions as stated in FE Goal 2: Writing. As for 
pronunciation and stress of words, Scraps lists the vocabulary for the section 
without providing the International Phonetic Alphabet symbols. This is to a 
certain degree remedied by the students listening and repeating the words, 
by playing vocabulary games, and by practicing the words in conversations 
in class.  
Example Unit and Accompanying Activities 
 The unit could be completed in just four 45-minute lessons using just 
the book; however, I use several outside activities to reinforce vocabulary 
and question formation. The following is an example lesson plan for a unit. I 
have included some alternative activities as well.  
 First, the class begins with the brainstorming exercise. Students have 
5 minutes to write as many words as they can about the topic. Often, I draw 
a circle diagram on the board to help the whole class start brainstorming 
words that are related to the topic. After 5 minutes of brainstorming with a 
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partner, each student must write one word on the board, being careful not to 
repeat a word that another student has written.  
 Second, students complete the pre-listening activity by labeling the 
unit character’s scraps. In a different pre-listening activity, I might have the 
students dictate the unit character’s transcribed presentation to a partner.  
 Third, the students listen to the unit character’s presentation about the 
scraps and answer comprehension questions. Depending on the pre-listening 
activity, students can read while listening to presentation. After checking the 
answers, students underline new words and look up the words in their 
dictionaries.  
 Fourth, students practice an interview conversation. Students read the 
interview aloud with a partner, changing roles when finished. Afterward, 
they underline and look up new words in a dictionary.  
 Next, pairs come together to form groups of four to practice the 
interview questions. Students write each person’s name, two more questions 
and then everyone’s answers. This group activity is preparation for the final 
scrapbook presentation.   
 After the group finishes the question and answering session, students 
start on the crossword puzzle, which will be assigned as homework along 
with making a scraps page to present for the group presentations.  
 In the following class, a few minutes are designated to the crossword 
puzzle and then students are assigned to a group at random. Again, students 
write the group members’ names and then begin the presentations. Each 
student must listen attentively to the person presenting, take notes, and then 
ask a question related to the presenter’s scraps. This is an English-only 
exercise. I like to use voice recorders to encourage the use of only English.  
 24 
 
 After everyone in the group is finished, students give themselves a 
grade for their scrapbook page. After the completion of two units, I give 
students a Vocabulary, Reading, and Writing Test (V/R/W Test). In this test, 
students must know the spelling of the vocabulary words, be able to use the 
vocabulary in a sentence, write 10 sentences about the topic using at least 
five vocabulary words, and then write five questions about the topic.  
 Following the V/R/W Test, the speaking tests begin. I randomly 
choose groups of three, and assign students to present on one of the two 
units. Students must talk about at least four topic-related things and then 
answer one question from each of the group members. Students receive a 
grade based on number of pictures, complete and thoughtful answers, 
comprehensible and thoughtful questions, effort that I believe they put into 
the scrapbook page, and finally, their use of English only.   
How Scraps Motivates Learners Using Topics Relevant to Their Lives 
 Scraps is a learner-centered textbook that is fun and interesting for 
both the student and the teacher. It achieves several goals stated for Asia 
University’s Freshman English classes, and it makes achieving the primary 
goal of Freshman English, developing students’ speaking ability, an easy 
task. The book helps to create a motivational environment for both the 
instructor and the students. One way that it motivates students is by 
increasing the learner’s goal-orientedness. Each unit has a goal, the 
scrapbook page, and at the end, the students will have a complete scrapbook. 
According to Dörnyei (2001), having these goals generates initial motivation 
for the learners (p. 29).  
 In order to maintain and protect motivation, the learning process 
should be enjoyable, and it should continue to set specific goals (Dörnyei , 
2001, p. 29). I believe that the Scraps textbook does all of the above. The 
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process of learning about different cultures, asking questions, answering 
questions, and taking notes through pair and group work creates a 
community that is motivating, supportive, and fun.  At the end of the year, 
students will walk away with a tangible project that they can look back on 
and remember.  It also motivates learners by making the teaching materials 
relevant. The vocabulary and questions are appropriate for talking about 
Japan and the life of a Japanese university student. 
 The best point to make about Scraps is that it is not the kind of book 
that asks students to memorize a conversation and repeat it. With Scraps, 
students are thinking on the spot about what they need to say and preparing 
themselves to have a naturally flowing and more interesting conversation. In 
addition, group members have something to engage with as the speaker 
gives his or her final presentation. I believe that Scraps gives students the 
experience they need to have successful conversations in the future, 
conversations in which they listen attentively and come up with thoughtful 
questions.   
 Another instructor who has used the book for a lower level class said 
that, “Scraps worked particularly well in modeling how to go about creating 
a scrapbook page with example scrap pages, monologues, scrap ideas, and 
presentation language. Scraps also worked well in facilitating students’ 
sharing of real information due to the tangible outcome of creating a 
personal scrapbook page and related presentation (See Appendix A).” This 
instructor liked the organization of the book, and he commented that the 
“topics, I think, were relevant and interesting to the students.” In addition, he 
said that he “liked the presentation skills the students learned through 
presenting their scrapbook pages to the class.” 
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 The book also creates a motivational and interesting class for the 
instructor. With Scraps, students seem excited to show and talk about the 
books they love, the music groups they are listening to, the clubs they are in, 
and the places they would like to go. Seeing students express themselves is 
highly motivational for me, and I enjoy learning about Japan, their 
experiences and lives.  
 While Scraps is not the traditional Four Skills book, it meets many of 
the goals of the Asia University Freshman English curriculum at the same 
time providing an enjoyable approach to learning English. It expands 
students’ view of the world, prepares them to talk about their lives in the 
future, and gives the students a project that they can look back on.   
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Appendix A 
Questionnaire Document 
 
1. In which classes and levels did you use Scraps? 
 
2. What is the male to female ratio of the class in which you used the book, 
Scraps? 
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3. Did you use it as your primary text or did you use it with other books for 
the class? 
 
4. What is an example of how the book worked well with your class? 
 
5. What is an example of how the book did not meet your expectation for the 
class? 
 
6. Would you use this book again? Why? 
 
7. Do you think your students liked using Scraps? Why? 
 
8. Can you tell me about an activity that you did with your class using 
Scraps? 
 
9. Any other comments? 
Appendix B 
Questionnaire Results 
1. In which classes and levels did you use Scraps? 
Scraps was used in International Relations 5, which was made up of 
students ranging from 270 to 305 points on the TOEIC test. 
2. What is the male to female ratio of the class in which you used the book, 
Scraps? 
16 male to 12 female. 4:3 
3. Did you use it as your primary text or did you use it with other books for 
the class? 
Scraps was used for half of the class time. The other half of class time 
focused on a TOEIC preparation textbook titled Over the TOEIC Bridge 
Test 
4. What is an example of how the book worked well with your class? 
Scraps worked particularly well in modeling how to go about creating a 
scrapbook page with example scrap pages, monologues, scrap ideas, and 
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presentation language. Scraps also worked well in facilitating students’ 
sharing of real information due to the tangible outcome of creating a 
personal scrapbook page and related presentation. 
5. What is an example of how the book did not meet your expectation for the 
class? 
Each chapter of Scraps starts with an authentic scrapbook page from a 
contributor. Although the presentation monologues were generally 
interesting and well organized, the sample scrapbook pages did not look like 
they had much effort put into them. The sample pages usually consisted of a 
title and a collection of five or six photographs. Also, each chapter provided 
a list of some creative potential scrap items like ticket stubs or brochures, 
but the sample pages only made use of photographs. My students were 
encouraged to put a lot of thought and effort into their scrapbook pages and 
the sample pages did not reflect the level of effort I wanted to see from my 
students. To overcome this I made my own personal scrapbook pages to 
show to my students. 
6. Would you use this book again? Why? 
Yes. I like how each chapter culminates in the student producing their own 
scrapbook page. I also liked the presentation skills the students learned 
through presenting their scrapbook pages to the class. 
7. Do you think your students liked using scraps? Why? 
Mostly yes. I could tell that they had worked hard on their scrapbook pages 
and on writing out their explanation of the page. The topics I think were 
relevant and interesting to the students as well. Some students however, 
chronically “forgot” to prepare their scrapbook page or compile personal 
photos or other scraps. Maybe they just did not do any homework in general 
or they were not interested in Scraps. 
8. Can you tell me about an activity that you did with your class using 
Scraps? 
I liked the organization of the activities in the book so I usually followed 
them quite closely. Listening to the sample scrapbook monologue and 
answering the comprehension questions proved challenging for my students, 
so I would repeat that section three or four times. I also did not want to give 
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my students the answers to the comprehension questions, so they had to 
listen until they could explain their reasoning to their group. 
Another activity I thought went particularly well was in relation to 
managing presentations. I had 28 students so getting through the 
presentations in one class was challenging. Naturally I decided to split the 
class into two, but I did not want the two presenters to be in competition to 
one another. To keep the two simultaneous presenters from clashing, I 
rearranged the classroom. I took one half of the chairs in the classroom and 
faced them to the right and took the other half and faced them to the left. I 
then pre-assigned seats to the students, and I sat in the center of the 
classroom to evaluate. Although it took some time to set up, it helped the 
presentations go very smoothly and helped the environment over all. 
9. Any other comments? 
I wish I would have used the audio recordings which may be available 
online. 
 
